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Tackling Sectarianism — Toolkit

In the period 2015/2016 Central Scotland Regional Equality Council (CSREC) set the goal of making their anti-
sectarianism project sustainable. After many days of deliberation it was decided that the best way to achieve this
goal was to create a resource pack that can be used in both primary and secondary schools but is easily adaptable
and can be used with youth and community groups too. Many weeks were spent on researching available material
online and in hard copy. The best of this material was then pulled together, updated and combined with original
material created by CSREC in order to create the Tackling Sectarianism Project’s Toolkit.

It has already been widely agreed that sectarianism in Scotland is a unique and complex social issue and not simply
as easy as one side hates the other or related solely to football. As a result the toolkit has been designed to
incorporate a variety of topics and not just sectarianism in an effort to give a better understanding of sectarianism in
Central Scotland. The topics covered by the toolkit are:-

e Identity;

e Diversity;

e Prejudice and Stereotypes;

e Equality;

e Influencing Attitudes;

e Human Rights; and

e Discrimination including Sectarianism.

The toolkit is divided into two, the first section is intended for children in the higher end of primary school and the
second section aimed at children in S1 to S3. Sessions meet several outcomes of the Curriculum for Excellence;
these outcomes are outlined at the beginning of each section. Each comes with teacher notes that outline each
session including activities and some PowerPoint slides come with slide notes for extra assistance. The toolkit is
easily adaptable which means that lessons can be tailored to meet the needs of each school or group and updated to
follow current events. There are also appendices at the back of the booklet that can be printed off for ease but all
activities can be done on paper or in jotters. Please note that this material is a starting point for discussions and
teachers/facilitators should feel free to create their own extension activities to enhance pupils’ learning.

We, at CSREC, hope that this toolkit will be used across the Forth Valley area and these sessions will assist us in our
commitment to eliminate discrimination and harassment in Central Scotland, so that everyone has an equal chance
to learn, work and live free from prejudice and fear of harassment and violence.

Central Scotland Regional Equality Council
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Curriculum for Excellence Links

This resource pack gives you the opportunity to deliver a variety of experiences and outcomes at the 2" level within
Curriculum for Excellence:

Health and Wellbeing

| know that friendship, caring, sharing, fairness, equality and love are important in building positive relationships. As
| develop and value relationships, | care and show respect for others. HWB 2-05a

| understand that people can feel alone and can be misunderstood and left out by others. | am learning how to give
appropriate support. HWB 2-08a

As | explore the rights to which | and others are entitled, | am able to exercise these rights appropriately and accept
the responsibilities that go with them. | show respect for the rights of others. HWB 2-09a

| recognise that each individual has a unique blend of abilities and needs. | contribute to making my school
community one which values individuals equally and is a welcoming place for all. HWB 2-10a

Through contributing my views, time and talents, | play a part in bringing about positive change in my school and
wider community. HWB 2-13a

| value the opportunities | am given to make friends and be part of a group in a range of situations. HWB 2-14a
| understand that a wide range of different kinds of friendship and relationships exist. HWB 2-44a

| am aware that positive friendships and relationships can promote health and the health and wellbeing of others.
HWB 2-44b

Social Studies

| can gather and use information about forms of discrimination against people in societies and consider the impact
this has on people’s lives. SOC 2-16b

| can discuss issues of the diversity of cultures, values and customs in our society. SOC 2-16¢
World Religions — Values and Issues

| can share my developing views about values such as fairness and equality and love, caring, sharing and human
rights. RME 2-05b

| am developing respect for others and my understand of their beliefs and values. RME 2-07a



Education for Citizenship

Education for citizenship is about developing in learners the ability to take their place in society as responsible,
successful, effective and confident citizens both now and in the future. This resource pack contributes to this in the

following ways:-

e Encourages pupils to develop an understanding of equality and human rights issues and make links to rights
and responsibilities locally, nationally and globally.

e Demonstrates the values of wisdom, justice, compassion and integrity both within and outwith the school
community.

e Provides opportunities that foster self-esteem, respect and identity.

e Enables learners to appreciate the values and opinions of others with particular reference to environments
and cultures.

e Enables learners to develop empathy.






Identity - Teacher Notes

This lesson encourages pupils to think about their characteristics and gives them a sense of who they are. This
lesson will introduce the different sides to identity, that we are made up of different characteristics although we do
have lots in common. It encourages pupils to think about what makes up their own identity and that identities are
‘who we are’.

Activity 1, Guess Who (Slide 4)

Using Appendix 1, pupils will complete a profile of themselves (5-10 minutes). Once the sheets are completed
collect them in and select one to read out and pupils are to guess who the person is. Repeat this exercise several
times. Explain that all clues are characteristics that can be used to identify the person, highlighting that our
identities have multiple layers. Click on the link to show the video clip from Shrek.

Activity 2, What Is Your Identity Made Up Of? (Slide 6)

Pupils watch the short video clip on identity. This explains that there are lots of different aspects to our identity and
throughout the world you will have similarities and differences but these combinations make you unique, make us
who we are.

Please Note — If the link to this video clip does not work enter ‘Scholastic One World’ into a search engine, the video
should be the first link that appeatrs.

Activity 3, Who are you? (Slide 8)

Using the worksheet at appendix 2, encourage pupils to think about what makes them who they are. It might be
useful for the teacher/facilitator to complete their own mind map to show pupils prior to them completing their
own. Alternatively, offer pupils prompts (i.e. male/female, sister, Brownie/Cub etc.)

Appendices 1 and 2
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Workshop 1 - Identity

Who you are!
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Diversity — Teacher Notes

This lesson discusses the UK’s diversity and examines how people from around the world influence our culture in a
number of ways and stresses the point that with diversity we need to respect difference.

Activity 1, Diversity it Class (Slide 15)

Moving on to look at the diversity in class ask pupils to look around at their classmates and point out some
differences.

Activity 2, Differences and Similarities (Slides 16-18)

Working in small groups, pupils examine the differences and similarities that they have. Bring the class back
together and ask each of the groups to read out their lists, starting with the similarities. This task should help to
further reveal the diversity within the class. Ask the pupils to think about what the class would be like if everyone
was the same and discuss why it is important that we have all these differences make life interesting.

Activity 3, Difference of Opinion (Slides 19-22)

Having established that we are all different we now discuss having different opinions. Explain to the class that you
are going to ask a series of statements and, whether or not the pupils ‘Agree’, ‘Disagree’ or are ‘Unsure’. The pupils
should raise their hand to show their answer. Stress to the pupils that they have to choose the answer themselves,
it does not matter what their classmates think. Once each statement has been read out discuss with the class that
although there was a great deal of difference of opinion it does not mean that we cannot all get along.

This task can also help to highlight some prejudiced attitudes present within the class e.g. answers given to ‘You
should be allowed to live in another country if you want to’ compared to ‘Anyone who wants to live in the UK should
be allowed to.”

16



Workshop 3 — Diversity

Diversity
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- Down to our deepest
historic roots, Britain
has always beena
diverse nation with
people arriving here
from all over the
world!

Wiversity in the UK J

-

- As people from around the world arrive in
Britain, they all contribute their own ethnic and
cultural influence to our society...

Wiversity in the UK s

-
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- I am going to read out some statements.

- You have to decide whether you agree,
disagree or are unsure (Raise your hand)

- Now what is really importantis that you
decide this for yourself.

You should be allowed to live in
another country if you want to.

Computer games make children
and teenagers violent and angry.

Most young people don’t respect
adults.

Most adults do not respect young
people.

The newspapers and TV can
unfairly show groups of people.

Anyone who wants to live in the UK
should be allowed to.

Calling someone a bad word or
nasty name is just a bit of banter
and is okay.

Football is just a game and people
can support any team they want!
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Don’t Judge a Book by Its Cover — Teacher Notes

This lesson introduces the pupils to the terms ‘prejudice’ and ‘stereotypes’ and how people may be treated
differently because of our views.

Activity 1, Getting to Know You (Slide 3)

Go round the class/group and ask the pupils to tell you their name, age and favourite band or singer. Choose one of
the mentioned bands or singers and tell the class that because you dislike that band/singer you dislike everyone who
claimed them as their favourite and these people will not be taking part in the class, instead, they are to go back of
the class and face the wall for the length of the less. Discuss with the class whether or not this is a fair way to treat
people? Does liking different music mean that we cannot like each other? Move on to the next slide.

Activity 2, Can you tell... (Slides 4-17)

This activity demonstrates to pupils that knowing just one thing/characteristic about someone does not mean we
can judge them. Go through each question and accompanying picture.

Eye Colour — Ask pupils to guess age, gender, mood and possibly who it is. Teachers may want to insert pictures of
their own eyes as the characters may be easy to guess. Once answers have been exhausted, show the second
picture to determine whether or not they were correct.

Gang — This will usually trigger negative feelings as pupils most often associate gangs with bad behaviour.

Wheelchair — Again this can stimulate negative feeling with pupils focusing on what the person cannot do or how
they came to be in the wheelchair or how they feel about being in their position.

The aim of this task was to demonstrate that knowing just one characteristic such as eye colour, taste in music or
disability does not give you a full understanding of what type of person they are. This leads on to the definition of
prejudice and how we pre-judged people during this task.

Activity 3, Stereotypes (Slides 18-22)

This activity gets the pupils to examine stereotypes. In order to enhance their understanding we ask pupils to create
their own stereotypes in groups using Appendix 3. During class discussions, ask pupils to read out their stereotypes
and ask if the rest of the class if they think the statements are fair. Once all statements have been discussed ask the
class whether or not it is fair to stereotype people and if they like to be stereotyped. Before the end of the
discussion ensure that the class have understood what a stereotype is.

Appendix 3
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Workshop 2 - Prejudice and Stereotypes

Prejudice and Stereotypes

to know you...
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Discrimination — Teacher Notes

This lesson introduces pupils to the concept of discrimination, specifically racism and sectarianism through class
games, discussion and a video clip.

Activity 1, Class Game (Slide 4) Optional
This is an optional game; teachers can choose any other game which provides the same message.

Pupils are split into four groups and each group is given a number. For the duration of the game the pupils and staff
are to act according to their group traits. You may want to give the pupils a copy of the worksheet at Appendix 4 for
reference throughout the duration of the game. Once the task has run its course ask the class if they liked to be
treated differently, compare the feelings of the different groups. Did anyone feel sorry for the other groups? Ask
the class which group was being discriminated against and by whom?

Activity 2, Pinheads (Slide 6)

The video, The Girl with the Pinhead Parents, looks at discrimination as the girl realises that her parents believe they
are better than other groups and discriminate against these other groups. Discuss the clip with the pupils to ensure
they have understood the clip and give them the chance to discuss how the clip made them feel and whether or not
they felt sorry for anyone that featured in the clip.

Activity 3, Racism and Sectarianism (Slides 7-12)

The following slides tie in to previous learning and outline a definition of racism and sectarianism. Discuss these
terms with the class over the following slides.

Appendix 4
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Workshop 4 — Discrimination

Discrimi
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Human Rights




Activity 1, Rights of the Child (Slide 17)

This lesson provides an introduction to human rights, how they came about, why we need them and introduces the
UN Convention on the Rights of the Child.

Activity 1, Rights of the Child (Slide 17)

In groups, the pupils should create a child/character. They will choose the following characteristics:

e Gender
o Age
e Name

e  Who they live with/family situation
e Where do they live (type of property and location)
e Pets, hobbies etc.

When introducing this activity it may be better to suggest that the children they create are of similar age to them to
make the task more relatable.

Activity 2, Rights of the Child continued (Slides 18-21)

The object of this task is to demonstrate that some children may have more difficulty than others in achieving their
rights and for a number of reasons, for example, if a child lives in a city it may be difficult or unsafe for them to go
out to meet friends or if a child’s parents do not have any knowledge of different religions or are strongly connected
to a religion they may not be able or willing to help a child decide which religion is best for them.

Appendix 5
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Workshop 5 — Human Rights

Freedomis a word we all know but can take for
granted.

What is freedom?

Freedom

Having your own taste in music?
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Influencing Attitudes and Making Change — Teacher Notes

The overall aim of this lesson is to allow pupils to begin to examine the ways in which people are influenced, their
own influences and how these can be both negative and positive. The lesson then goes on to discuss who is
responsible for change in our society.




Activity 1, The Power of Advertising (Slides 3-4)

The aim of this activity is to introduce the idea that the media and advertising can influence us. It will also begin
discussion on what other things or people can influence us.

Activity 2, Two Minute Challenge (Slide 5)

In pairs, pupils should list as many things as they can that influence people to think or do something. Once the two
minutes is up go round each pair to hear the answers (write down each item from the list on whiteboard or similar).
If necessary prompt pupils to bring about answers that may have been missed (adverts, TV shows, music, celebrities,
parents, siblings, teachers and so on).

Activity 3, Circle of Influence (Slides 6-9)

The purpose of this activity is to get pupils thinking about the things that influence them. Pupils are asked to
complete the Circle of Influence worksheet (Appendix 6) by writing down their influencers with placement
depending on how much of an influence each one is. It may be useful for the teacher to complete their own Circle of
Influence to demonstrate to pupils.

Inner Circle — Key Influencers should be placed here. This would be for people that the child sees every day and is
close or has a big impact on their life.

Middle Circle — Secondary Influencers should be placed here. These influences will still be fairly strong and can
include people such as friends and teachers.

Outer Circle — These influences have less of an impact but still enough to be noted. They tend to be from wider
society for example celebrities and sport stars.

Once the pupils have completed their circle discuss who or what their influences are, are they good or bad, how
strong is each influence. Moving on to discuss that sometimes influences can be incorrect and while we understand
the importance of treating people fairly and equally, others may not feel the same way. This leads on to the next
activity.

Activity 4, Who is Responsible? (Slides 10-12)

The aim of this task is to get pupils thinking about who is responsible for creating change and promoting a more
equal world. In groups, pupils look at the list provided (Appendix 7) and decide who is responsible for change. Once
complete, the groups will feedback to the rest of the class for discussion and find out if there were any additions to
the list. Ask the groups why they put them in that order. Finally, explain to the class that everyone on that list is
responsible for creating a fairer and more equal world.

Activity 5, Charter for Change (Slide 13)

Having discussed influences and responsibility for change, pupils will not examine the things that can be done to
make a change. Pupils will begin by first writing down something that they themselves can do before moving on to
look at what can be done nationally. All ideas can be pulled together to make a Charter for Change to be displayed
in the class/school.

Appendices 6 and 7

Workshop 6 — Influencing Attitudes
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Curriculum for Excellence Links

This resource pack gives you the opportunity to deliver a variety of experiences and outcomes at the 3" level within
Curriculum for Excellence:

Health and Wellbeing

| know that friendship, caring, sharing, fairness, equality and love are important in building positive relationships. As
| develop and value relationships, | care and show respect for others. HWB 3-05a

| understand that people can feel alone and can be misunderstood and left out by others. | am learning how to give
appropriate support. HWB 3-08a

As | explore the rights to which | and others are entitled, | am able to exercise these rights appropriately and accept
the responsibilities that go with them. | show respect for the rights of others. HWB 3-09a

| recognise that each individual has a unique blend of abilities and needs. | contribute to making my school
community one which values individuals equally and is a welcoming place for all. HWB 3-10a

Through contributing my views, time and talents, | play a part in bringing about positive change in my school and
wider community. HWB 3-13a

| value the opportunities | am given to make friends and be part of a group in a range of situations. HWB 3-14a
| recognise that power can exist within relationships and be used positively as well as negatively. HWB 3-45a

| know that popular culture, the media and peer pressure can influence how | feel about myself and the impact this
may have on my actions. HWB 3-46b

Social Studies

| can explain why a group | have identified might experience inequality and can suggest ways in which this inequality
might be addressed. SOC 3-16a

| can discuss the extent to which my choices and decisions are influenced by the ways in which | am informed. SOC
3-17b

World Religions — Values and Issues

| can demonstrate my developing understanding of moral values through participating in events and projects which
make a positive difference to others. RME 3-05b

| am developing respect for others and my understanding of their beliefs and values. RME 3-07a

57



Education for Citizenship

Education for citizenship is about developing in learners the ability to take their place in society as responsible,
successful, effective and confident citizens both now and in the future. This resource pack contributes to this in the

following ways:-

e Encourages pupils to develop an understanding of equality and human rights issues and make links to rights
and responsibilities locally, nationally and globally.

e Demonstrates the values of wisdom, justice, compassion and integrity both within and outwith the school
community.

e Provides opportunities that foster self-esteem, respect and identity.

e Enables learners to appreciate the values and opinions of others with particular reference to environments
and cultures.

e Enables learners to develop empathy.
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Diversity

Diversity — Teacher Notes




This lesson explores diversity in the UK by examining the ways in which different nationalities and cultures
contribute to our life. This lesson will begin by briefly discussing immigration and refugees with the aim of dispelling
some of the myths surrounding this topic.

Activity 1, Your Views (Slides 2-8)

Pupils are asked to write down their answers to five multiple choice questions. Once all questions have been
answered, read out questions and ask pupils to raise their hand when their answer is read out. The aim of this is to
show the diversity within the class. Ask the pupils what it would be like if everyone had given the same answer for
each question.

Celebrating Diversity (Slides 9-28)

The next section of this lesson introduces immigration to the UK, history of immigration to the UK, tackles myths
associated with immigration and concludes by demonstrating the positive effect that immigration can have on the
country.

Activity 2, Immigration to the UK (Slide 10)

On this slide there is a map of the world with arrows pointing to the UK. Ask pupils to guess what these arrows
show. Reveal that they are for immigration to the UK.

Activity 3, What is a refugee? (Slide 12)

In small groups pupils should write down their definition of refugee and the words that they would associate with
this term. Ask each group to read out their definition and associated words. Discuss whether these are positive or
negative, how varied are the definitions across the class. Reveal the definition and discuss how close (or not) the
class were.

Activity 4, Finishing Up

After having worked through this lesson ask pupils to take two minutes to list things that are important to them and
which of these things are influenced by or come from another country. This is to enhance the understanding among
the pupils of the extent of cultural influence.
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Workshop 1 - Diversity

Diversity

# On paper, list numbers 1 - 5

* As each question is revealed, choose your answer and
write it down

* Do not discuss your answers

——

* What i1s your favourite food?

a)
)
)

)
)

m o o o

Sunday roast

Korma

Sweet and Sour Chicken
Pizza

Carbonara
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* Which of these sports do you like the most?

Football

Rugby
Tennis

Skiing
Running

—

* Which style of music do you like most?
Pop

Hip Hop

Heavy Metal

Dance

Jazz

Question 4

T e

+ What is your favourite colour?

d

o8 T

Black
Yellow
Green
Blue
Pink
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# Which of the following statements do you agree with
most?

a} Itis wrong to talk about people behind their back
b} Everyone is born equal

c} Itis important to protect the environment

d} Ibelieve in God

g} 1do not believe in God

Show of Hands
T ==
——

* Going through the questions now, raise your hand
when your answer is read out.

+ Are the views of the group different?

What is diversity?
o aa—
= _

+ Diversity is a range of different things.

+* We are going to examine the diversity in the United
Kingdom.
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* |n groups, write down how you would define the word
‘refugee’

+ Write down words that you associate with the word

‘refugee’




Refugee - Definition

-

A person who has been forced to
leave their country in order to
escape war, persecution or natural
disaster.

e ——

+#The action of coming to live permanently
in a foreign country.

‘,’ £25,000 ON FLOWERS

 MIGRANTS SET
10 FLOOD IN
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* Immigrants are able to jump the housing queue.

+ Asylum seekers come here to take advantage of our
benefits system.

* The majority of new jobs go to immigrants.

* We are being flooded with immigrants.

* |Immigrants do not positively contribute to the UK.

What the media don’t say...

* Economic gains

* Increase incultural diversity

* Younger workforce

# Skilled workers

Diversity of the UK

Hritain, down 1o
roots, has alway
diverse nation.

+ Our diversity is a result of
invasion, expansion, empire and
Commonwealth, and being a
safe haven for people fleeing
danger.

= For over 2000 years people
have arrived in Britain,
contributing their own cultural
influence.

= The previous map shows just
some of them!
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Diversity of the UK

« Much of our diversity comes from the British Empire,
which at its height governed over one quarter of the
waorld’s population — that's 458 million people!

« After the British Empire collapsed, people from the
Commonwealth migrated to Britain, and countries such
as the Caribbean and India were invited to help
strengthen our workforce.

Diversity of the UK

= Today, people continue to move all around the world.

+ The expansion of the European Union has seen a
number of Europeans come to the UK in recent years.

= Our current population of over 80 million people
includes a mix of people from different racial, religious
and cultural backgrounds.

= The 2001 Census shows that about 7.9% of the
population are from minority ethnic backgrounds.

So what mix of culiure does this mix of people bring 1D our country?

A mix of food
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A mix of music and dance
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Our cultural life

= Ethnic diversity has made our
society rich in culture and
contributed to our economic, social
and democratic development.

« Everything in modern Britain — from
music and fashion to food and
language — has been influenced by
different ethnic communities,
cultures and social groups...

Our cultural life

- \ __
« British young people set the fashion trends worldwide by
combining a unique mix of ethnic styles.

* British music combines influences from all over the
world. Some of our most successful musicians are
from ethnic minority groups.
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Our cultural life

* Sportsmen and women from ethnic minority groups
have made huge contributions to our sporting
success and achieved world class status.

* We have discussed immigration and refugees:
+ Why they come to Britain
+ The truth behind the headlines

# We have learned how much these different
nationalities make our country diverse and have
contributed to our culture.
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Prejudice and Stereotypes — Teacher Notes

This lesson aims to reveal prejudicial and stereotypical views within the class. Pupils will then move on to examine
stereotypes and how it feels to be labelled.

Activity 1, Choose Your Apprentice (Slides 2-10)

The aim of this activity is to subtly reveal some prejudicial thinking and stereotyping within the class. Give students
the six name cards (Appendix 1) or have students write the names down on a sheet of paper. The pupils are to act as
an entrepreneur and will be hiring an engineer to set up life on the moon. Each time new information is revealed
pupils have to ‘fire’ someone. The final slide reveals each person’s qualifications. Discuss their choices, highlight any
prejudice and stereotypes and conclude by stating that you cannot prejudge on such little information.

Activity 2, Gender Stereotypes (Slides 11-18)

Using the film, Billy Elliot, to explore gender stereotypes and exploring pupils’ own attitudes towards a boy learning
ballet. Moving on, pupils work in pairs and introduce themselves to each other as stereotypical boys or girls and
discussing the problems with these labels.

Activity 3, Labelling Teens (Slides 19 & 20)

Again, working in pairs (or small groups if preferred) pupils create stereotypical views of teens, moving on to discuss
whether or not this is fair and how it feels to be labelled in a certain way.

Activity 4, Challenging Stereotypes (Slides 21 & 22)

Pupils should now have an awareness of what it feels like to be stereotyped so will now go on to explore the
negative side effects of labelling others. Working in pairs pupils should review the statements on the slide and
explain how it might make people feel to be labelled in that way. Each pair should choose three statements to
review and feedback to the class.

Activity 5, Prejudice in the News (Slides 23-25)

Using the worksheet at Appendix 2, pupils work together in groups to review the news articles and highlight any
prejudicial views and discuss the negative consequences of these attitudes.

Appendices 8 & 9
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Workshop 2 - Prejudice and Stereotypes

= You are an entrepreneur, like Alan
Sugar on The Apprentice.

+ You need 1o ‘hire’ an engineer to
set up life on the moon!

* ['s a big, challenging job that will
make history.

= |t needs the right apprentice -
someone with resilience,
determination, engineering
expertise and great people skills!

# Line up the cards in front of you - that is your apprentice
line up.

= Each time | reveal a layer of information about each
apprentice, you need to fire’ one person by removing
them from your line up.

= Who will you “fire’ and ‘hire’?
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The apprentices...

Fire one now so you have six remaining

Al Patrick | Jamie David Adriana | Hannah | Delroy

Fire one now so you have five remaining

Ali Abdul | Patrick || Jamie David Adriana || Hannah (| Delroy
Murphy || Small Campbell | Carboni || Mann Bailey

Fire one now so you have four remaining

Ali Abdul | Patrick Jamie David Adriana | |Hannah | | Delroy
Murphy | | Small Campbell | Carboni | | Mann Bailey
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Fire one now so you have three remaining

Ali Abdul (| Patrick Jamie David Adriana | |Hannah | | Delroy
Murphy | | Small Campbell | Carboni | | Mann Bailey

l l

?

l l l

Fire one now so you have two remaining

Ali Abdul || Patrick Jamie David Adriana | [Hannah | | Delroy
Murphy | | Small Campbell | Carboni | | Mann Bailey

| l | l | | l

4. €

Fire one now so you have one remaining

Ali Abdul || Patrick Jamie David Adriana | [Hannah | | Delroy
Murphy | | Small Campbell | Carboni | | Mann Bailey

| l | l | | l
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= What choice did you make?
#= Are you pleased with your hired apprentice?

+= Would you have made a different decision if you had the
qualifications information first?

= \What is wrong with judging people with such little
information?

= What do you think influenced your decisions?

# Do you think people often judge people like this in our
everyday life?

+= What could be the consequences of pre-judging people?

H._

= |t is wrong to judge people based on their identity and
can have negafive conseguences.

= This lesson we will be exploring stereotypes and
prejudice.

= Today's lesson outcomes:

= |Understand that people have negative attitudes and what is
meant by prejudice and stereotypes.

+ Be able to recognise my own and others stereotypical and
prejudicial attitudes.

+ Be aware of the negative consequences of prejudice and
stereotypes.

H._

= How would you define or explain stereotypes and
prejudice?

Stereotypes: thinking all people who belongto a certain group arethe same and
labelling them, for example all young people whowear hoodies arethugs.

Prejudice; judging someaone without knowing them, onthe basis ofwhatthey
looklike or what group they belongto, for example all black people are good
dancers.
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+ Billy Elliot was a boy who had a passion and gift for ballet, but he was
forbidden to practice because it was for ‘girls’. He pursued his passion
and became a successful ballet dancer, dancing in Swan Lake.
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= Why does Billy Elliot’s family not like him doing ballet?

= Where does his family’s attitudes come from?

= Are there certain sporis that are for girls and others for
boys?

= |5 it fair that some things are labelled as girls or boys?

i

= Warking in pairs, infroduce yourself to your partner as a

stereotypical girl or boy by completing these statements:

+ My favourite colouris...
My favourite spartis_

ES

# My favourite thingis...

# | wear...

+ When | grow upl wantto be_..

= What statements did you make?
= Was it easy to think of stereotypical labels?
#* How do you feel being labelled in this way?

+ What could be the problem with being labelled in this

way?
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Consider:

= How do you think adults, society and the media label
teenagers?

= Do different groups of young people get labelled in different
ways?

= What prejudiced attitudes or behaviour could this lead to?

Working in pairs:
= Create a stereotypical image of teenagers or a group of young
people.

= Decide whether this is fair or not?
= Explain the consequences of this label.

H

= Working in pairs, review the statements on the following
slide which are all stereotypes.

# Take it in furns to explain how you think each statement
would make a person from that group feel:
+ how the statement makes them feel
+ why it isn'ttrue or fair to label all people like that.

* Choose three statements each.

Statements:

All gay men are weird

The woman's place is in the home
All black people are good at sports
You have to talk slowly to a disabled person
All kids are lazy

Blonde women are stupid

Elderly people are frail and baring
Boys in hoodies are violent

_ Immigrants are scroungers

0 All Muslims are terrorists

—

= = i B
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* Read the news extracts on the
worksheets.

# Highlight any evidence of
prejudiced attitudes.

* Write down:
= What is the prejudiced attitude?

+= Whao is the prejudice directed
towards?

T

+ What prejudicial views did you read about?

+ How would the prejudiced attitude impact on the individual and group
of people?

+ Are these prejudiced attitudes based on any stereotypes? What
labels are being made?

+ How would you feel to be treated in this way?

+ |f people respected each other's differences, would they have the

same attitudes?
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What is the prejudiced Who is the prejudice

attitude? directed towards?

MNews extract 1 Gay people are different/ hate  James Parke and gay

towards gay people people

Mews extract 2 Indian people have funny Shilpa Shetty andIndian
accents and skin colour and peaple
gat funny food

Mews extract 2 Women don'tknowthe offside  SianMassey andwomen
rule or understand football

i

# That people have negative atfitudes and what i1s meant
by prejudice and stereotypes.

* To be able to recognise my own and others stereotypical
and prejudicial attifudes.

# To be aware of the negative consequences of prejudice
and stereotypes.
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Discrimination — Teacher Notes

The aim of this lesson is to get pupils to think about the different types of discrimination, first examining historical
acts of genocide and moving on to define discrimination.

Slide 2 shows:-

1. Racist signage

2. Holocaust victims

3. Gay pride march

4. Suffragette being arrested

Genocide, Slides 5-7

These slides discuss historical acts of genocide with the aim of highlighting that these people lost their lives as a
result of prejudice and discrimination. Slide 7 shows the Pyramid of Hate and its various stages, to give this context
these stages can be read alongside the information provided at Appendix 10.

Defining Discrimination, Slides 8 — 24

In pairs, pupils should list as many forms of discrimination as they can and will be asked to read them out. Pupils will
then be given the ‘Defining Discrimination’ worksheet (Appendix 11) and will be given time to create a definition of
the different types of discrimination. Once the pupils have completed each definition the class will come back
together to discuss their definitions before moving on to look at the definitions given on the slides.

Slide 26

Class discussion about bullying and whether or not it is fair to be bullied because of who you are. The teacher can
take this opportunity to play a game with the class which involves treating certain class members differently because
of a certain characteristic, because of ‘who they are’ (alternatively the lesson could be introduced with this game).

Bullying Behaviour, Slides 27 & 28

These slides encourage pupils to think about their own behaviour, the consequences of that behaviour and possible
changes to that behaviour including speaking out against bullying.

Read the story at Appendix 12 to demonstrate how one small act of kindness can change someone’s life.

Appendices 10-12
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Workshop 3 - Discrimination

Discrimination

.

# Today's learning outcomes:

+= Understand that some people are treated unfairly because
of their characteristics.

+= Understand what is meant by discrimination.

+= Be able to identify negative and discriminatory behaviour.
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# [t is wrong to freat anyone unfairly just because they are
different or because they have a certain idenfity

* -

= \We are going to explore how some people are treated
unfairly, and will learn what is meant by discrimination.

# (Can anyone explain discrimination?

Discrimination is the unfair treatment of groups of people with
particular characteristics e.g. race, religion, gender etc.

dt are
800,000
people killed
in just 100 At least smillion

days people killed

Rwanda Mazi Germany

genocide Holocaust
1994 193345

Why were these
people killed?

_-ﬂ__

At least
1.4million
people killed
Cambodia
genocide

1976-78

At least g,000
Muslim men and
boys murdered

Bosnian
genocide

1995

_-ﬂ__

# |n all cases, the Government held extremely prejudicial views

towards particular groups of people.

= They committed appalling acts of murder, intending to wipe

these groups out of existence.

+ This deliberate destruction, in whole or part, of an ethnic,
racial, religious or national group is called genocide.

+ |nfortunately,
around the world.

enocide continues to be a threat to societies

+ (Genocide is an extreme example of how prejudicial attitudes
can lead to appalling acts of discrimination.



Pyramid of
Hate

GEMNOCIDE

VIOLENCE

-Against people
- Against property

DISCRIMINATION
Howsing discrmination
Educational discrmination
Employment disorimination
Harassment

ACT50F PREJUDICE

-Telli
ame calling  -Sodal Avoidance = 1rt_g -
. . B belittling jokes
-Ridicule - Sodal Exclusion

PREJUDICED ATTITUDES
- Mot challenging belittling jokes
- 5Scapegoating
- Accepting stereotypes

= |n pairs, list as many forms of discrimination as you can.

= Think about forms of discrimination that people
experience here every day and around the world.

#= What do you hear about in the news?

= We will share as a class but you can’t repeat anyone’s

suggestions so think of as many as you can.

-

# Each group will receive a print out with these on:
+ Racism
# fugeism
# Sexism

+ Homophobia

# Transphobia

# Discrimination on the grounds of disability

¢ Discrimination on the grounds of religion and belief

+ Discrimination on the grounds of pregnancy and maternity

* Take one print out each, and use words, ima%]erg,r and
examples to create a definition of that type o
discrimination.

= | will tell you when fime is up, then pass your print out to
your pariner and repeat.
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Racism

Racism

# Treating someone unfairly because
of their race, colour, nationality,
ethnic or national origins.

# For example, not letting someone
join a group because oftheir
accent or skin colour.

Ageism
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Ageism

# Treating someone unfairly because
of their age or the age you think
they are.

# For example, calling an elderly

person offensive names abouttheir
age.

Sexism

Sexism

# Treating someone unfairly because
of their gender. Men, women and
transsexuals can all experience
sexism.

* For example, discouraging a girlto
do an apprenticeship in plumbing
becauseitis a ‘boys job'. Thisis not
true or fair.
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Homophobia

Homophobia

# Treating someone unfairly because
they are gay, lesbian or bisexual, or
you thinkthey have this sexual
orientation.

# For example, physically harassing
someone because theyare gay or
you thinkthey are gay.

Transphobia
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Transphobia

# Treating someone unfairly becausethey
are transsexual or because you thinkthey
are transsexual. Trans (or Transgender) is
when someone's gender identity differs
fromtheir birth sex.

# For example, bullying someone because

they are transgender oryou thinkthey
are.

Discrimination
because of disability

Discrimination because of disability

# Treating someone unfairly because
they have a disability or because you
think they have a disability.

# The Equality Act 2010 says a disabled
personis someone with ‘a physical or
mental impairmentwhichhas a
substantial andlong-termadverse
effect on his or her ability to carry out
normal day-to-day activities’.

# For example, a schoolrefusesto
provide a disabledyoung person with
the resources theyneedto learn.

90



+ Treating someone unfairly because

# For example, telling someconethat

Discrimination because
of religion and belief

Discrimination because of religion
or belief

they are a differentreligion or haold
different beliefs, or because they
have no religious beliefs. Orbecause
someone thinksyou have certain
beliefs when actually you donot.

their religionis stupid and excluding
them from activities.

0> D=kp
O 3o ik
wra P S 3E

vy U > - R -
PTG RQ

Discrimination because
of pregnancy and
maternity
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+ |f someone is treated
unfairly because they’re
gregnant, breastfeeding or

ecause they’ve recently
Eiven birth, they may have

eendiscriminated against.
The Equality Act 2010 calls
this pregnancy and
maternity discrimination. If
you’ve been discriminated
against, you may beable to
do something about it.

e minaton:

= Discrimination is treating someone unfairly, because of
their identity.

#* 30, It is treating them unfairly because of ‘whatthey are
- black, white, gay, Muslim, Christian, male, female eic.

#= They don't even know them, but they hate them.

= We are all born different, so is it fair to hate someone,
just because of ‘what they are™?

?

S

# In schools, bullying is a commaon form of discrimination.
= Right now hundreds of thousands of children around the
country are being made to feel scared, humiliated, sad,

lonely, physically hurt, anxious and more.

# That is because another person thinks that just because
of ‘who they are’, they deserve to be bullied.

* |s this fair?
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_ﬂ_

# It is important you think about your own behaviour:

+= Are you treating someone unfairly? Why?
= What are the conseguences of your action?
= How are you making them feel?

# |5 there a better way that you can act so you aren't
discriminating?

= |f you are experiencing discrimination or observe
someone being treated unfairly, itis important o speak
out.

_ﬂ_

# It is important o understand people’s differences and
celebrate these things. The world would be a boring
place if we were all the samel

# |t is also important to recognise the ways that we are all
the same.

= We are all human and everyone has the right to be
treated equally.

#* No one likes to be treated badly, so it is important to treat
others how you want to be treated.

= \When we all respect each other’s differences, we can all
get along and be much happier.

_ﬂ_

v That some people are treated unfairly because of their
characteristics.

v What discrimination means.

v To be able to identify negative and discriminatory
behaviour.
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Sectarianism — Teacher Notes

The aim of this lesson is to raise awareness and understanding of sectarianism in Central Scotland, what it is and how
it can impact on individuals and communities.

What is sectarianism? Slides 3-6

The beginning of the lesson provides a definition of sectarianism by first introducing the terms ‘Prejudice’,
‘Discrimination’ and ‘Bigotry’, bringing them together to create a definition of sectarianism. A brief history of
sectarianism in Scotland is then given. (This can be altered to suit the requirements of the class. A brief history of
sectarianism can be found at Appendix 13.)

Not just about football! Slides 7-10

Introduces the idea of sectarianism most often associated with football in Scotland and, in particular, Celtic and
Rangers, Hearts and Hibernian. The lesson moves on to look at crime statistics that demonstrate it is not just a
football problem nor is it just a West of Scotland or Glasgow problem. The Scottish Government definition of
sectarianism is here to demonstrate the complexity of the issue and that it cannot be confined to being just a
football problem.

Hate Crime Slides 11 - 13

The following slides highlight sectarianism as a hate crime and that there are consequences to committing sectarian
acts. Examples of two individual cases are given.

Examples of Sectarian Acts, Slides 14 - 18

Sectarianism is a word often associated with Northern Ireland. There are many similarities between the two
countries it is generally thought that sectarianism in Scotland is not to the same level as it is in Northern Ireland.
However, as a comparison the pictures shown on Slide 14 were taken in Northern Ireland and the pictures on Slide
15 were taken in Glasgow on 19 September 2014 (the day after the Independence Referendum). Discuss the
similarities between the pictures. Explain that these pictures show a small minority of Scottish people but
unfortunately they have now been broadcast all over the world and this tarnishes the reputation of us all.

Moving on to look at sectarian graffiti from across the Forth Valley area.

Slide 17 has two YouTube links that show examples of sectarian violence. When pupils are watching these clips ask
them to think about where the acts are taking place, what time of day, what is going on round about it etc. The clips
are used to highlight that this is not behaviour that only occurs in a football stadium.

Sectarian Murder, Slide 18

The men pictured on this slide are Mark Scott (blonde hair) and Robert Hamill (dark hair), victims of murder as a
result of sectarianism.

Sectarianism Across the World, Slide 19
This slide highlights examples of sectarianism from across the world.
Tasks, Slides 20 - 27

Pupils work in small groups to provide a definition of sectarianism and examples of sectarian acts. Following on from
this they then go on to work on Acceptable or Unacceptable task. Pupils are given the worksheet at Appendix 14
which features 12 statements. Pupils are given time to work through the statements and decide whether or not
each statement is acceptable or not. Appendices 13 & 14

95



Workshop 4 — Sectarianism

Sectarianism

* We have already discussed discrimination in general

* We will now be moving on to look at sectarianism in
Scotland and beyond.

What is sectarianism?

* What is prejudice? (the thinking)
*= Making a judgment without any prior knowledge

* What is discrimination? (the doing)

= Unjust or unfair treatment of different categories of
people
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What is sectarianism?

* What is bigotry? (the behaviour)

= |ntolerance towards those who hold different opinions
or beliefs from oneself

What is sectarianism?

Narrow-minded beliefs that lead to pTEjUdiCE,
bigotry, discrimination, malice andill-will

towards members, or perceived members, of a religious

denomination as a result of attaching importance to
perceived differences between the groups.

Sectarianism in Scotland

# Catholics and Protestants
* The Great Famine — 1gth Century

# Tensions
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* Football Problem?

Where?

Main Strest 30
Police Car/Station 1%
Domestic Dweeling | 17%
Residential Area 1505
Pub/Club 4%
Social Madia EL
Football Stadium | 200
Public Transport 3%
Hospitzl Ambulance | 3%
Cher 2%
Place of Worship 1%

* West of Scotland
problem?
1 Glasgow City
2 Morth Lanarkshire
3 Falkirk
4 Edinburgh
5 Stirling
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Sectarianism in Scotland is a mixture of
perceptions, attitudes, actions, and structures
that involves , excluding,

against or being zbusive or
violent towards others on the basis of their
perceived Christian denominational
background. This perception is always mixed
with other factors such as, but not confined

to, politics, football allegiance and national
identity.

Legal Bit

S

* Section 74 Criminal Justice (Scotland)Act

* Offensive Behaviour at Footballand Threatening
Communications Act
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http://www.youtube.com/watch?v=U

yXvXCzkEEg

http://www.youtube.com/watch?v=p
74XgkzvQYc
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Sectarianism Across the World

# Sactarianism is not unique to Scotland. Whenever people
of different religions live in close proximity to each other,

religious sectarianism can be found in varying forms and
degrees.

# Syrian Civil War
# Pakistan

* Iraqg

Any questions?

* |n groups, write down your definition of sectarianism.

How would you explain it to someone thathad never
heard of this word before?

* Give an example of a sectarian act, either one we

have discussed today or one that you have
seen/heard?
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What is sectarianism?

* Narrow-minded  beliefs that lead to
prejudice, bigotry, discrimination,
malice and illwill towards members, or
perceived members, of a religious
denomination as a result of attaching
importance to perceived differences between
the groups.

* Acceptable or Unacceptable

* Workingin small groups decide whether each
statement on the sheet is acceptable or
unacceptable

* Youhave 10 minutes to work through this before
we discuss it as a whole class

The Fields of Athenry

# E-EI' & lonely prison wall # E?:I' & lonely prizon wall
I heard 2 young girl calling I heard = young man calling ,
Michesl they are taking you away Flrgtehmg matters Mary when you're
ﬁnr Ei:lﬂ'u .EtDIETer;_IEh'n . r.:rn Agz nst the Famine and the Crown
o the youngmight see thamorn. | rebelled they ran med T
Eﬂ’\‘ﬂ' a prison ship lies waiting in the E{m‘-‘ﬂ:;!;ﬂu must rzise our child with
ay. ignity.
Low lie the Fields of Athenry Low lie the Fields of Athenry
-.E;...-ZEFET once wa watched thesmal| frea ‘E;'i"rl'éirﬁ;_:ncewew:tched thesmall free
irds fly. Tonia e P T
Cur love was on the wing we had dcririlrﬁ\;ihﬂé-sglngfc; ;|inn§\..-e h":!
dreams and songs to sing . It's zo lonely 'round the Fields of
It's so lonely 'round the Fields of Athenry,

Athenry.



S

So sure I'm an Ulster Orangeman, from Erin's isle | came,

To see my British brethren all of honour and of fame,

And to tell them of my forefathers who fought in days of yore,
That | might have the right to wear, the sash my father wore!

Chorus:

Itis old butitis beautiful, and its colours they are fine
Itwas worn at Derry, Aughrim, Enniskillen and the Boyne.
My father wore it as a youth in bygone days of yore,

And on the Twelfth Ilove to wear the sash my father wore.

Billy Boys

Hulle, Hullo

We are the Billy Boys

Hullo, Hullo

You'llknow us by ournoise

We're up to ourknees in fenian blood
Surrender or you'll die

Forwe are
The Brigton Derry Boys

S -

*We have learned:
* What sectarianism is.
* |t is not just a Football or Scotland problem.

* How things lke “banter” can impact on individuals
and communities.
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Equality — Teacher Notes

The aim of this lesson is to encourage the pupils to appreciate the importance of equality by comparing inequalities
of the past to their lives today and moves on to examine equality law and case studies.

Activity 1, When Would You Rather Live? (Slides 2-3)

Hand out the worksheet at Appendix 15 which shows different equality issues over time. Ask pupils to imagine that
they have travelled back in time to live during one of these time periods. Which one would they choose to live in
and why? How would it compare to their lives today? The idea being that the pupils have to pick the best of a bad
bunch.

Activity 2, Evolution of Equality Law (Slides 4-14)
These slides examine the evolution of equality laws culminating in the Equality Act (2010)

Pupils are asked in groups or as a whole class to order the laws in relation to the time they came in and what type of
discrimination they were tackling

Activity 3, Case Studies (Slides 15-23)

In groups, pupils should be given one of the seven case studies to review (Appendix 16). Pupils will review the case
and decide which protected characteristic the discrimination is against, whether it could be unlawful discrimination
and what action the person can take. Groups should present their case to the rest of the class who can discuss
whether or not they agree. All answers are on the slides.

Appendices 15 & 16

106



Workshop 5 - Equality

D

= Read the timeline on your worksheet.

+ Imagine you have to travel back in time to live in an era
between 1562-1960's.

+ Circle a point in time when you would ‘'most’ rather live!
= Explain why you would choose that time.

= What would life be like then and how would it compare
to life today?

TN

1562: Pre-1870:  1837-1901:  Pre-1861: Pre-1918:  1960's:
 Brianbegmn Most pooe Dering Queen Thesemas a Tellntd  Woomddmt Jtwas nt
s shove radke i chidren powie Viclodia's reign death pessalty ke Deficiency bt he right wnacomea b
Afica weat 1o school many pooret Domosensaiy! et legalised o vole! Women e siges n
wigwy woren hod o Thswas Be deteation who campsigaed Britaa sayleg

wmable o read ook aftee e omoved of mentaly il for e right o “o blacks, 00

o e, steod Bome, busbond. bt e Indviduss s Wit ind were ek, o dogs”,

ey wese farced chiden and Domesensaly caleqorised amested rebusen

e ek fot very work bet were semained Segal e 2 ik, s eat 20d went

Toog bours with Sarred hom ol ] gy Tmbecikes, heble 003 hanger
e deeaks, welpaid jobs. were imprisoned. minded snd ik
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There have been huge developments in equality

over the years:

+ Most of us are happy studying, working and
making friends with pecple from other ethnic
minorities.

+ Some stereotypes about women, such as ‘a
woman's place is in the home', have begun to
fade and the gender pay gap is closing,
although progress is very slow.

« There have been huge changes in attitudes
towards lesbian, gay and bisexual people.

« Disabled persons have more rights than ever
befare.

more needs to be done to

Raise your hand to say if you think these facts are fair or unfair.

In 2007, 97% of hairdresser apprenticeswere waomen, receiving £109 per
week, and 88% of engineering apprenticeswere men, receiving £189 per
week.

Disabled adults arethreetimes as likelyto have no qualifications
comparedto non-disabled people.

Twa thirds of lesbian, gay and bisexual students report being bullied.

In the 2010 election, 27 out of 650 people electedtothe UK Parliament
were ethnic minorities.

Mearly three-guarters of Bangladeshi children, and half of Black African
children grow up in poverty.

# Over the years, laws have been introduced to
tackle discrimination and to help ensure people
with particular characteristics are treated fairly.

« These laws are called civil laws.

= Civil law mostly involves disagreements between
people, companies or other organisations. It is
enforced by one person suing another person or
corporation and the case will end up in a civil
court.

= Where as criminal laws are enforced by the
police and the courts, and if they are broken you
can face very serious consequences, including
time in prison.
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Slavery Abolit

* Disability

Discrimination

# Equality Act (Sexual
Orientation)

* Race Relations Act

* Employment Equality

the

158 =

People Act

* Employment Equality

(Age) Regulations
* Employment Equality

(Sexual Orientation)

(Religion or Belief) Act
* Equal Pay Act

Regulations

Slavery Abolition
Act1833:
Abolished slavery
throughout the British
Empire.

Sex Discrimination Act

Protects men and women
from discrimination
because ofsexor

marriage in employment,
training, education,

provision of goods and
services, and the disposal
of premises.

1918 Representationof
the People Act:
Gave women of property
over the age of 30 the
right to vote— not all
women could vote. It took
until 1928 for women to
have the same woting
rights as men.

Race Relations Act 1976:

Prevents discrimination
because ofracein
employment, the provisi
of goods and serv :
education and public
functions.

Regulations
# Sex Discrimination

Equal Pay Act1970:

Made it unlaw ful for there
to be less favourable
treatment between men
and women interms of pay
and conditions of
employment.

Dizability
Discrimination Act
1995:

Prewvents discrimination
against people because
of dizabilities in
employment, the
provision of goods and
services, education and
transport.
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The Employment
Equality | Sexual
Orientation)
Requlations
2003
Made it unlaw ful
to discriminate
because of sexual
orientation in
employment.

The Employment
Equality (Religion
or Belief)
Requlations 2003
Made it unlaw fulto
discriminate
because of religion
or belief in
employment.

The Employment
Equality (Age)
Requlations 2006
Made it unlawful
for employers to
discriminate
against employees
because ofage.

- The Equality Act 2010 brings together all
previous equality laws.

- It makes it [aw that every private, public and
voluntary sector must not discriminate

The Equality Act
(Sexual Orientation)
Regulations 2007:

Made it unlaw fulto
discriminate because
ofzexual orientation
in the provision of
goods, facilities,

i education
c functions.

against employees and service users
because of particular characteristics!

« So, if they discriminate against their
employees or service users, they could be
breaking the law!

+ It also makes it law that public
bodies, like schools, must
encourage good relations and
ensure everyone has equality of

opportunity!

+ This helps to make sure
everyone has an equal chance
to make the most of their lives
and talents!
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+ The Equality Act aims to make sure that people with certain
characteristics are protected from discrimination.

= What groups of people commaonly experience discrimination?

+ What characteristics do they share that result in people treating them
unfairly?

Religion or belief Sexual orientation (Gay,
lesbian, bizexual)
Transgender
Sex o
Age Disability
Race Pregnancy and maternity

T ———_——

# |t is likely to be unlawful discrimination if:
+ Teacher tells a girl not to take a course in engineering as itis
unsuitable for a female (Protected characteristic — sex).
+ School refuses to provide resources that a disabled child needs to
study and achieve (Protected characteristic — disability).

+ Company refuses to employ a man because they discover he is gay
(Protected characteristic — sexual orientation).

+ Any individual who believes that they have been discriminated
against, harassed or victimised can make a claimunder the Equality
Act 2010,

+ Review your case study.

+ Each group must read out their case and then present their answers to
these questions:

# Could this be unlawful discrimination under the Equality Act 20107 (1
point)

+ What protected characteristic is the discrimination against? (1 point)

+ What action could the person take? (3 points)

+ b points in totall

+ Does everyone else agree or disagree?
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What protected characteristic is potentially being discriminated
against?
+ Disability

Could this be unlawful discrimination under the Equality Act 20107

# This could be unlawful discrimination because of disability, as it could
be considered a failure by the school to make a reasonable
adjustment.

What action could the person take?

+ They could complain to the college. If the college didn't do anything
about it, then she could speak to a lawyer and make a claim under the
Equality Act 2010,

What protected characteristic is potentially being discriminated
against?
+ Religion and belief.

Could this be unlawful discrimination under the Equality Act 20107
# This could be unlawful discrimination because of religion and belief,

although it could be objectively justified as a proportionate means of
achieving a legitimate aim —i.e. it could be considered reasonable.

\What action could the person take?

+ They could complain to the hairdressers. If the hairdressers didn't do
anything about it, then she could speak to a lawyer and make a claim
under the Equality Act 2010.

What protected characteristic is potentially being discriminated
against?
* Dex

Could this be unlawful discrimination under the Equality Act 20107

+ Mo, because itis not a private, public or voluntary organisation that is
committing the discrimination.

\What action could the person take?

# |If this was happening in school, she could tell a teacher as they have
a Public Sector Equality Duty to eliminate discrimination, advance
equality and foster good relations, which includes tackling prejudice.
The teacher could raise this as an example of sexist behaviour, and
make it clear to students that such attitudes are not tolerated.
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What protected characteristic is potentially being discriminated
against?
+ Race

Could this be unlawful discrimination under the Equality Act 20107
+ This could be unlawful discrimination because of race.

What action could the person take?

+ They could complain to another teacher who should do something
about it. If they didn't then they could speak to a lawyer and make a
claim under the Equality Act 2010,

What protected characteristic is potentially being discriminated
against?
+ Sexual orientation

Could this be unlawful discrimination under the Equality Act 20107
+ This could be unlawful discrimination because of sexual orientation.

What action could the person take?

+ They could complain to the school. If the school didn't do anything
about it, then she could speak to a lawyer and make a claim under the
Equality Act 2010,

What protected characteristic is potentially being discriminated
against?
+ Pregnancy and maternity

Could this be unlawful discrimination under the Equality Act 20107

+ This could be unlawful discrimination because of pregnancy and
maternity.

What action could the person take?

# They could complain to the college. If the college didn't do anything
about it, then she could speak to a lawyer and make a claim under the
Equality Act 2010.
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What protected characteristic is potentially being discriminated
against?
+ Gender Reassignment

Could this be unlawful discrimination under the Equality Act 20107

+ This could be unlawful discrimination because of gender
reassignment.

What action could the person take?

# They could complain to the school. If the schoal didn't do anything
about it, then they could speak to a lawyer and make a claim under
the Equality Act 2010.

= It's important we don't treat people differently just because of ‘who
they are’.

+ Ewveryone should have an equal chance to make the most of their
lives and talents.

# It is important that we all promote equality and stand up for people
that are being treated unfairly.

« Remember to be proud of who you are, and respect that everyane
is different.
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Human Rights and Balancing Human Rights — Teacher Notes

This lesson offers a brief introduction to human rights by explaining that wants are different from needs as the latter
is necessary for humans to survive, grow and develop. Everyone has the right to have these needs fulfilled, these are
our human rights. This lesson goes on to provide a brief history of the birth of human rights and why they are
important. Moving on to examine balancing human rights. The aim of this lesson is to help pupils to understand
that human rights can be conflicting and may need to be limited. Pupils’ understanding will be enhanced through
case studies and scenarios.

Activity 1, Needs and Wants (Slides 2 — 4)

The beginning of this lesson aims to encourage pupils to make a distinction between wants and needs and leads on
to introduce human rights. In small groups pupils should take a few minutes to discuss what a human needs in order
to survive and then discuss with the class as a whole.

Introduction of Human Rights (Slides 5-9)

The following slides discuss the introduction of human rights. Ask the pupils if they know why human rights were
created after World War 2. Appendix 17 sets out the basic human rights. Slide 9 features a link to a YouTube clip
which gives a brief introduction of human rights.

Activity 2, Why do we need laws? (Slides 10 &11)

Looking at human rights in the broader context of law this activity asks pupils to discuss (in groups or as whole class)
why we need laws. Introduce the idea that laws are put in place to protect us all and human rights are made law in
order to ensure that our human rights are a reality making it essential that governments must respect people’s
rights.

Activity 3, For which right will you fight? (Slides 12 & 13)

Ask the class to stand up to vote for one of the rights that they think should be protected by the UK Government.
Encourage pupils to explain their answer or even to debate which one is the most important. Allow the discussion to
run its course before revealing that all of these rights are already looked after.

Conflicting Human Rights (Slides 14 - 17)
Pupils are introduced to the idea that human rights can be conflicting.
Activity 4, Real Life Conflict (Slides 18 — 21)

Using the worksheet at Appendix 18 and working in groups, pupils will be asked to read the article and identify which
human rights they think are conflicting. Once the groups have had time to discuss the case they can share the
answers to the questions with the class then reveal the slides.

Activity 5, Limiting Human Rights (Slides 22 — 25)

Again, in small groups, pupils should take a couple of minutes to review each scenario (Appendix 19) or split the
scenarios between the groups and decide whether the students’ human rights should be limited or not then
feedback to the class.

Activity 5, Limiting Human Rights — Views (Slides 26-29)

Over the following slides pupils will consider the limits to freedom of expression (Article 10) by reviewing different
statements and discussing whether the opinions should be limited or not. Appendix 20 allows pupils to write down
their views and discuss with the class as a whole.
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Activity 6, Absolute Rights (Slides 30 — 35)

The following slides discuss that some rights are absolute and can therefore never be limited and gives the pupils the
opportunity to discuss/debate whether or not the absolute right of freedom from torture should every be limited
using the scenario as a discussion point.

Appendices 17-20
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Workshop 6 — Human Rights

Human Rights & Balancing

Human Rights

—‘-—.\—_‘_‘

= [Describe what human beings need to live and grow.

# For example:
+ What do human beings need to survive?
= VWhat things help us to grow physically?
+= What things help us to succeed in life?

* All human beings, have similar basic needs:
nutritious food, health care, shelter, education,
protection from harm and more. zas 3
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= Human beings need these thing to live and grow
and to be human.

= Needs are different to wants. Wants are not
necessary for a person to survive, grow and
develop.

= Everyone of us has the right to have these needs
fulfilled.

= These rights are called human rights.

———-..\F‘ ’

= Human rights support all areas of our lives, for example:
+ Right to education
# Right to have your own thoughts, beliefs and religion
+ Right to vote in elections once you reach the voting age

+ Hight not to be required to do forced labour and not to be
treated as a slave

= You can think of human rights as a set of rules that
state what we all need to live and grow, and how we
should treat each other.

# The modern concept of human rights was created after the Second
Warld War.

Why?
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Why?

+ About six million European Jews were
killed - about two-thirds of the
population of European Jews.

# Millions more murdered included
Romani gypsy, homosexuals, people
with disabilities and other political and
religious opponents.

« Total number of Holocaust victims -
between 11 million and 17 million
people killed!

« The international community came together to discuss ways to make

sure events like the Holocaust NevVer happened again.

# The United Mations put together the Universal Declaration of
Human Rights (UDHR).

# |t includes 30 rights that every human needs to grow and flourish.
# Countries around the world started to agree tothe UDHR in 1948.

What was the impact?

# The UDHR started the development of human rights laws all around
the world.

+ https:fhn youtube comiwatch?v=pR Gh Y mUjU4

120



Why do we need laws?

Why are laws needed?

# Laws help to make human rights a reality in
people's lives.

+ Instead of just saying the Government should

respect people's rights, it makes it law that
they MUST.

+ Then we can continue doing the things that
we already take for granted such as freedom
of speech or freedom from torture.

And if they don't then the courts can hold the
Government to account!

_——

Stand up to vote for which of these human rights you think should
be better protected by the UK Government and made law in the
UK:

# The right to express his or her views and have them taken into
account on all matters that affect them.

# The right to play, rest and leisure.
# The right to an adequate standard of living.
# The right to the best possible health.
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= The point is, you should not have to take a vote fo
decide which of those rights is more important than
the other

= The Human Rights legislation makes sure that all
of these rights are looked after by our government.

# Sp we should never have to choose between them.

|

What do we mean by conflict?

If two friends are disagreeing about where they
should go for an evening out this could be
considered a conflict of two opinions.

How could this be resolved?

= Friend A will have one opinion about where they should go.
= Friend B will have another opinion about where they should
go.

Friend A: | think we
should go to the

Friend B: | think
we should go to

cinema. the bowling.
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+ Both friends will need to put forward their opinions and these need to
be weighed up until one comes out on top.

+ One persons opinion will be compromised to enable the other
persons opinion to be carried out.

# (Otherwise the conflict will continue and cannot be resolved.

Friend A: | think we
should go to the
cinema.

Friend B: | think
we should go to
the bowling.

- Cc

* In the same way two individuals’ opinions can conflict, so
can two individuals’ human rights.

« When human rights conflict, they need to be balanced by
one human right being limited or restricted; similar to the
example of conflicting opinions.

* We are going to look at how and why human rights
sometimes need to be limited or resiricted in this lesson.

+ Sometimes our human rights need to be
limited.

# They can be limited if one person is using
their rights in a way that threatens another
person or wider society.

= Far example, if the police suspected that

someone was carrying a gun, would it be ok

to limit their right to respect for private and
family life by searching them?

In this instance, by limiting the suspect's right to respect for private and
family life, the police could help to protect public safety.
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+ We are going to look at a real-life case

+ Read the article on the worksheet in

where two individuals' rights were
conflicting.

groups.

Answer the questions that follow and try
to identify which human rights are
conflicting.

Naomi: Right to
respect for private
and family life
Newspaper. Right

respect for, ate
life

Naomi: Right to
respect for private
and famity life

Newspaper: Right

y and opinion

In this case, the newspaper'srightto express theirviews and opinions wasin
conflict with Maaomi's rightto respect for private and family life. The newspapers
right to express theirviews and opinions neededto be limited.

124



imiting

¢ Imagine you are the Head Teacher.

# In groups, you need to review some
scenarios and decide if you would
limit the student's rights or not.

# Try to determine which human right
is and whether or not it should be
limited.

‘

Scenario 1

« The school suspects that a student has a knife in their
bag.

# The Head Teacher could limit the student’s right if it
posed a threat to the safety of other pupils.

# They could limit the student’s right to respect for private
and family life by searching the student’s bag.

Scenario 2

« A Muslim student asks the Head Teacher if they can hold

a debate about Islamic Fundamentalism.

# The Head Teacher could allow the student to hold the
debate but could limit their right to express their views
and opinions by stating that the student is not allowed
to criticise homosexuality, make sexist comments or
take a negative line towards other religions [ beliefs.

# This could be limited to protect other students’ right to
have their own thoughts, beliefs and religion and to
prevent disorder.
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# What are the limits to our right to express our views and
opinions?

« When we are using our right to express our view and
opinion in a way that it incites racial hatred or
encourages crime, then it can be limited.

# Should these people’s views be limited or not...

— T

“| think David Cameron is a rubbish Prime Minister”

/\

— T

“l hate bankers and think we should graffiti their cars”

/\
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“| think all Irish travellers should be banned from our
country”

“| don’t like Indian food”

= Mot every human right can be limited. Some
must be upheld in all circumstances!

# These are called absolute rights.

+ |5 it ever ok totorture someone or hurt them
badly?

= The absolute right not to be tortured or
treated in a way that is cruel or humiliating
can never be limited or taken away. Cruelty
can never be allowed!
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= The right not to be tortured or treated in a way which is
cruel or infimidating is an absolute right.

# This means it can never be limited or restricted.

# Do you think this should be an absolute right?

= Are there any circumstances where you think torture
should be allowed?

# Discuss this scenario and these two points of views...

|"'--=

= Scenario: An illegal immigrant who has committed a crime in
the UK is allowed to stay in Britain because if they were sent
home, they would be tortured in their own country.

They are in our country orture mustneverhe
illegally and have ;?]Iluw_ed._lt Lﬁ?n absolute
- - F ecaus
committed a crime so uman ngnt because no

human being should ever
be tortured. They should
not be senthome.

they should be sent
homel

|"'--=

= |n reality, the courts would decide how to resolve this
situation.

= They would:

= Firstly decide whether there is a real threat of torfure
taking place. This is determined by examining the facts
and evidence of the case, for example, whether the
individual has suffered torture in the past, has been
threatened with torfure, or is associated with a group of
individuals that have been or are at risk of torture.

= Secondly they consider the level of severity of the
torture. There must be a minimum level of severity for
the case to be considered.
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+ However, because some can be

~=ali——

= If it Is determined that the threat of torture is (1) real and
(2) presents a severe risk, then the absolute right to be
protected from torture will be upheld.

# Unlike limited human rights, it won't need to be balanced
with the possibility that the individual might commit
further crime.

+ Human rights provide a standard for
how the Government should treat its
citizens and they are there to protect
individuals.

limited in certain circumstances it
means people can disagree about
how and when they should be limited
or exercised.

+ But human rights provide a framework
that can be used to discuss and
debate different issues.
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Influencing Attitudes — Teacher Notes

This lesson is used to get pupils to think about the types of things that influence them from people to the media.
The aim of this is to encourage pupils to think about the ways they are influenced and to question what they see and
hear.

Activity 1, Power of Advertising (Slides 3 & 4)

Play the link from Slide 2 to allow the pupils to watch the famous Coca Cola advert from the 1970s. The idea behind
this is to introduce pupils to the idea that advertising can influence us.

Article 2, Circle of Influence (Slides 5 — 8)

In pairs or small groups, pupils should list as many things that they can think of that may influence them. The
influence can be good or bad. If necessary prompt pupils to bring about answers that may have been missed
(adverts, TV shows, music, celebrities, parents, siblings, teachers and so on).

The purpose of this activity is to get pupils thinking about the things that influence them. Pupils are asked to
complete the Circle of Influence worksheet (Appendix 21) by writing down their influencers with placement
depending on how much of an influence each one is. It may be useful for the teacher to complete their own Circle of
Influence to demonstrate to pupils.

Inner Circle — Key Influencers should be placed here. This would be for people that the child sees every day and is
close or has a big impact on their life.

Middle Circle — Secondary Influencers should be placed here. These influences will still be fairly strong and can
include people such as friends and teachers.

Outer Circle — These influences have less of an impact but still enough to be noted. They tend to be from wider
society for example celebrities and sport stars.

Once the pupils have completed their circle discuss who or what their influences are, are they good or bad, how
strong is each influence. Moving on to discuss that sometimes influences can be incorrect and while we understand
the importance of treating people fairly and equally, others may not feel the same way. This leads on to the next
activity.

Activity 3, The Media (Slides 9 — 23)

The following slides aim to introduce pupils to the idea of the ‘Media Myth’ and demonstrate how the media can be
guilty of exaggeration and misrepresentation.

When discussing the ‘Media Myth’, ask pupils what type of stories they see/hear about people their age and ask
them to guess the percentage of British teenagers involved in crime. Write these figures down to be referred to
later on.

Activity 4 (Slides 10 & 11)
Share the headlines with the pupils and ask them to consider the following questions:
Which headlines:
- Provide generalisations that do not represent all or perhaps even most individuals within that group?

- Might make someone feel frightened or unsure about that group or think that this group has nothing to
offer our society?
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- Might make someone reluctant to get to know a member of that group?

Discuss with the pupils whether or not there are many positive stories about young people in the press? Does
everybody of a similar age act in the same way? How many people in this room do not conform to this stereotype?
How does this media image affect people’s attitudes towards teenagers?

Reveal now that only 5.7% of British teenagers are involved in crime. Discuss how accurate some of the guesses had
or had not been and whether or not the media had a role in this.

Activity 5, Headlines (Slides 12 & 13)

Split pupils into small groups and give each group one of the headlines (either Appendix 22, 23 or 24). In groups,
pupils will work together using the worksheet provided at Appendix 25 to answer the questions given on Worksheet
1. Provide pupils with the fact sheet and ask them to answer the questions on Worksheet 2. Ask some groups to
discuss the headline and their answers with the class.

Activity 6, Headlines — True or False (Slides 14 — 23)

Over the following slides pupils are asked to look at headlines and decide if they are fact or fiction before revealing
the answer.

Finish with a discussion about how these negative headlines can affect attitudes, the danger of reporting inaccurate
news and whether or not we can believe everything we read.

Rumours (Slides 24 - 26)

Brief discussion of rumours and the consequences of creating or spreading rumours (bullying, arguments etc) and
concludes by encouraging pupils to find out the facts and not allow other people or external factors to influence us.

Appendices 21 -25
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Workshop 7 - Influencing Attitudes

Many things can influence our attitudes; in good and bad ways.

We will be locking at how the media and other things can have a
powerful influence on our attitudes.

We will also discuss why it's important to make our own informed
opinions, based on good understanding and fact.

Play the Coke advert:

http://www. youtube com/watch?v=
2msbfN81Gm0
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The power of advertising

This advert from the 1970s was the catalyst for Coke going
global and becoming the most popular soft drink ever!

If Pepsi had made a better advert first, they may have been
the top seller.

Why do you think it influenced so many people?
How does advertising impact on our attitudes and choices?
So is advertising a good or bad thing?

Think about adverts on TV. just now, do they make you
want to buy what they are selling?

Two minute challenge

In pairs, list as many things as you can that influence
people to think or do something.

We will go around each pair, and no repetition is
allowed.

Who will come up with the most?

Circle of Influence
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Circle of Influence - Discussion

What'who influences your attitudes the most?
Do they influence your attitudes for good or bad?

How much do you decide based on your own
attitudes and opinions?

Circle of Influence
Which influences your attitudes the most?

Do they influence your attitudes for good or
bad?

How much do you decide based on your own
attitudes and opinions?

The Media

A Media Mythis something thatis created when groups are
misrepresented because of the extreme action of a few in
that group. This extreme action dominates the media.

What type of stories do you seefhear aboutpeople your
age? Are they positive or negative?
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The Media

Some headlines that have been published concerning young
peoplefteenagers:

40 Teenage Girls Convicted of Violent Crimes
Everyday As Ladette Culture Soars

These Kids Will Nick Anything for Drugs

INSIDE FERAL BRITAIN: ABLOOD-CHILLING
JOURNEY INTO THEHEART OF OUR TEENAGE
GANG CULTURE

Binge Drinking Teenage Yobs to be Given
Random Breathalyser Check in New Police
Crackdown

The Media

How would these hyped headlines affect
readers’ views?

What kind of thoughts and feelings do they
create compared to the real headlines?

What kinds of attitudes and behaviour can
they lead to?

What stereotypes could they create?

What problems and behaviour could this
create in wider society?

The Media

Split up into small groups.

Have a think about groupsin society are
misrepresented in the newspapers.

Look at the headline you are given and answer the
questions on Worksheet1

Look at the fact sheet are given and answer the
questions on Worksheet2
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The media is a very powerful tool. It has the capacity
to educate, inform, include and challenge millions of
individuals.

We need to be aware how the media can shape how
we think abouta number of topics.
Please remember thatthe media will opt for stories

that will attract the most people or sell the most
papers.

Human rights laws stop people from taking photos
in public parks.

Daily Mail — August 2010

?'\0{\0(\

There is nothing in human rights law that prevents someone taking
photographs of flowers in a public place for their own use.

If the photographer intended to use the photographs commercially
then they might need the permission of the parks owners, but that
has nothing to do with human rights law - rather to do with
commercial interests.

A person's right to respect for private and family life might only apply
if a photographer was intrusive in taking photographs of an individual
without their consent e_g. Chasing a celebrity to get a picture of their
child.
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Human Rights Act gives students a
right to junk food.

Daily Mail {Scotland)

?’\0{\0(\

]

This myth comes from the school initiative to promote healthy eating
by preventing the students from leaving the property at lunch times.

The news report suggested that the Human Rights Act will cause the
initiative to fail, as forcing them to eat health food or denying them
Junk food is against their rights.

Schools have a legal responsibility for their pupils during school
hours. This means that they are allowed to make students stay on
schoal premises.

The school would only be breaching human nights if they locked
pupils in the school or physically forced them to eat.

The Human Rights Act means that
terrorists can stay in Britain.

Telegraph — May, 2010

?'\G‘(\O(\
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Fact

Human rights do protect all individuals from torture, and if the
Government knows that individuals may face torture or death in their
own home countries, they have an obligation to protect them.

However, the same decision would have been reached regardless of
whether the Human Rights Act existed.

The UK has signed up to numerous international treaties including
the European Convention on Human Rights, the Convention Against
Torture and the Universal Declaration on Human Rights — all of which
make it clear that the Government should not allow people to be
deported to face torture.

Fact or fiction?

“Finger-nickin’ good. Police gave the suspected car thief a meal
because of his Human Rights”

The Sun 7 June 2006

Fact

The Human Rights Act does not give any prisoner making a rooftop
(or any other) protest the right to the meal of his / her choice.

The police responded to his food demands in this case as part of
their negotiating strategy.
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How do these incorrect headlines
affect attitudes?

What is the danger of reporting
inaccurate news?

Why do you think newspapers report
information inaccurately?

So, can you believe everything you
read?

The newspaper headlines highlight
how reports aren't always based on
facts - so they aren't always
accurate!

That's why it's important to
challenge what you hear and what
you read, and to try to find out the
facts.

Once you know the facts, you can
form your own opinions and be
more confident in your views.

Are rumours and gossip based on fact
or are they exaggerated?

What can be the impact of rumours on
our attitudes and opinions?

e gll-he
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Rumours...

Rumours are often exaggerated or they can
be completely made up stories.

Rumours can have avery negative impact
on our attitudes and can lead to things like
arguments and bullying.

It is important to make sure that when you
are talking about things or people, your
views are based on facts and good
understanding.

When people tell you things, it is important
to question and challenge whether they are
true and tofind out the facts so you can
make your own opinions.

Making your own opinions

What can you do to make your own opinions and be confident in your
views?

= You could follow this formula to form your own opinions
and have confidence in your views?

— find out the facts
— ask questions
— challenge what you hear and read

— think about all the information and form your own opinions.
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Guess who

Gender (male, female or other):

Age:

Favourite hobby:

Favourite TV programme:

Favourite food:

Hair colour:

Nationality:

Name:
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Appendix 3

Stereotyping

All boys are

All girls are

All young people are

All Scottish people are

All football fans are

All people who wear glasses are

All old people are

Stereotyping

All boys are

All girls are

All young people are

All Scottish people are

All football fans are

All people who wear glasses are

All old people are
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Appendix 4

Group Trait Characteristics

Group 1 — People in this group are dirty looking and smelly, they sit at the back of
the class away from everyone else so the other groups don’t need to be near them!
Only people in Group 2 take the time to talk to them. Even teachers ignore them!

Group 2 — People in this group are quiet, kind and shy. They are seen as different
by the other groups because they have pink hair and orange eyes. They keep to
themselves but are friendly to anyone who takes the time to speak to them.

Group 3 — People in this group are the smartest, funniest, most beautiful and are
always given the best treatment by teachers because they are so awesome!

Group 4 — People in this group dislike all other groups. They are mean and nasty
and do not speak to anyone who is not a ‘4’.
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Appendix 5

Rights of the Child

Article 14 — Freedom of thought, belief and

religion

You have the right to choose your own
religion and beliefs. Your parents should
help you decided what is right and wrong

and what is best for you.

T XX 30
C®TT
Pk @

Article 16 — Right to Privacy

You have the right to privacy.

Article 28 — Right to Education

You have the right to a good quality

education.

Article 15 — Freedom of Association

You have the right to choose your own
friends and join or set up groups, as long as

it is safe to do so.
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Appendix 6

Circle of Influence
Inner Circle — Key Influencers (those closest to you that influence you the most)
Middle Circle — Secondary Influencers (school, clubs etc.)

Outer Circle — Other influences from wider society (news, celebrities etc.)
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Appendix 7

Who is Responsible?

Police
Teachers
Politicians
Schools
Parents
Young People
Media

Sports People
Popstars

Celebrities

Is there anyone else that you think should be on the list?
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Appendix 8

Ali Patrick |Jamie |David |Adriana |Hannah |Delroy
Ali Patrick |Jamie |David |Adriana Hannah |Delroy
Ali Patrick |Jamie |David |Adriana Hannah |Delroy
Ali Patrick | Jamie |David |Adriana | Hannah |Delroy
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Appendix 9

APPENDIX 9
Prejudice News

News Extract 1

James Parke, 22, was on a night out which ended in him fighting for his life. James, who is a
trainee police officer, was having fun with friends when up to 20 boys, some as young as 14,
started shouting homophobic abuse at them. James was repeatedly punched and kicked in his
face and body by the boys and he was left with several skull and facial fractures.

What is the prejudiced attitude?

Who is the prejudice directed towards?

News Extract 2

More than 7,600 viewers complained about racism on the reality show; Celebrity Big Brother.
Viewers complained that the contestants of Big Brother were racially abusing the Bollywood star
Shilpa Shetty. They claimed that Shetty, from India, was being victimised and bullied. Shetty, 31,
broke down in tears after allegedly being taunted about her skin colour, accent and cooking.

What is the prejudiced attitude?

Who is the prejudice directed towards?

News Extract 3

Sky Sports presenters Andy Gray and Richard Keys have been accused of sexism after making
several comments about a female referee, called Sian Massey. They commented on her
understanding of the offside rule during a Premier League match. The commentators believed
their microphones were switched off but were actually recorded making remarks such as:
‘Somebody better get down there and explain offside to her.’

‘Can you believe that? A female linesman. Women don’t know the offside rule.’

What is the prejudiced attitude?

Who is the prejudice directed towards?
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Appendix 10

Stage 1 — Prejudiced Attitudes

Hitler became German Chancellor. He blamed the Jews for the loss
of WW1. He believed that the Germans were superior to the
Jewish people.

Stage 2 — Acts of Prejudiced

(1933) Hitler sets up the idea that Jews are not Germans and
isolates them and tells all Germans to boycott Jewish businesses.

Stage 3 — Discrimination

(1935) Nuremberg Laws — Defined who was a Jew and deprived
Jews of political rights. Jewish people were to have the letter )’
stamped across their passport.

1939-1945 Jews were sent to live in small areas of cities known as
“Ghettos”

Stage 4 — Violence

Kristallnacht “Night of the Broken Glass” Organised violence against
Jews throughout Germany and Austria.

Stage 5 — Genocide

Mobile killing squads are operating throughout Russia and Poland.
1939 — 1945 Deportation of Jews to Ghettos and then to camps.
There were different types of camp — Labour Camps, Concentration
Camps and Death Camps.
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Appendix 11

Defining Discrimination

Racism

Ageism

Sexism

Homophobia

Transphobia

Disability Discrimination

Discrimination on the grounds of Religion and Belief

Discrimination on the grounds of Pregnancy and Maternity
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Appendix 12

Kyle’s Story

One day, when I was a freshman in high school, I saw a kid from my class was walking home from school. His
name was Kyle. It looked like he was carrying all of his books. I thought to myself, "Why would anyone bring
home all his books on a Friday? He must really be a nerd." I had quite a weekend planned (parties and a football
game with my friend tomorrow afternoon), so I shrugged my shoulders and went on. As I was walking, I saw a
bunch of kids running toward him. They ran at him, knocking all his books out of his arms and tripping him so he
landed in the dirt. His glasses went flying, and I saw them land in the grass about ten feet from him. He looked up
and I saw this terrible sadness in his eyes. My heart went out to him. So I jogged over to him and as he crawled

around looking for his glasses and I saw a tear in his eye.

As I handed him his glasses, I said, "Those guys are jerks. They really should get lives." He looked at me and said,

"Hey thanks!" There was a big smile on his face. It was one of those smiles that showed real gratitude.

I helped him pick up his books, and asked him where he lived. As it turned out, he lived near me, so I asked him
why I had never seen him before. He said he had gone to private school before now. I would have never hung out

with a private school kid before.

We talked all the way home, and I carried his books. He turned out to be a pretty cool kid. I asked him if he
wanted to play football on Saturday with me and my friends. He said yes. We hung all weekend and the more I
got to know Kyle, the more I liked him. And my friends thought the same of him.

Monday morning came, and there was Kyle with the huge stack of books again. I stopped him and said, "Damn
boy, you are gonna really build some serious muscles with this pile of books everyday!" He just laughed and
handed me half the books. Over the next four years, Kyle and I became best friends. When we were seniors,
began to think about college. Kyle decided on Georgetown, and I was going to Duke. I knew that we would always
be friends, that the smiles would never be a problem. He was going to be a doctor, and I was going for business

on a football scholarship.

Kyle was valedictorian of our class. I teased him all the time about being a nerd. He had to prepare a speech for
graduation. I was so glad it wasn't me having to get up there and speak. Graduation day, I saw Kyle. He looked
great. He was one of those guys that really found himself during high school. He filled out and actually looked

good in glasses. He had more dates than me and all the girls loved him! Boy, sometimes I was jealous.

Today was one of those days. I could see that he was nervous about his speech. So, I smacked him on the back
and said, "Hey, big guy, you'll be great!" He looked at me with one of those looks (the really grateful one) and

smiled. "Thanks," he said.

As he started his speech, he cleared his throat, and began. "Graduation is a time to thank those who helped you
make it through those tough years. Your parents, your teachers, your siblings, maybe a coach but mostly your
friends. I am here to tell all of you that being a friend to someone is the best gift you can give them. I am going to
tell you a story." I just looked at my friend with disbelief as he told the story of the first day we met. He had
planned to kill himself over the weekend. He talked of how he had cleaned out his locker so his Mom wouldn't

have to do it later and was carrying his stuff home. He looked hard at me and gave me a little smile. "Thankfully, I
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was saved. My friend saved me from doing the unspeakable." I heard the gasp go through the crowd as this

handsome, popular boy told us all about his weakest moment.

I saw his Mom and dad looking at me and smiling that same grateful smile. Not until that moment did I realize its

depth. Never underestimate the power of your actions.

With one small gesture you can change a person’s life. For better or for worse.
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Appendix 13
Brief History of Sectarianism

This short history is designed as an introduction to the issue of sectarianism in Scotland; in order to help provide an
understanding of its origins, some of the contributing factors, its connection to football, and the reasons why anti
sectarian work is now taking place, the new legislation and impacts of these interventions.

The Reformation

Prior to the Protestant reformation in central Europe in the mid 16" century, the vast majority of the people of
Europe practiced in the Catholic style of Christianity. The works of these Protestant Reformers found many followers
however across the continent. John Knox studied these new ideas of how religious workshop should be reformed
and brought the ideas of these “protesters” against the Pope and the Catholic Church to Scotland.

This new form of religious observance was found to be very popular in Scotland and at the parliament of 1560
Scotland was declared to be a Protestant country. This does not mean however that the Catholic denomination of
Christianity was eradicated. Those who continued in the Catholic style, including the reigning monarch “Mary Queen
of Scots”, found themselves to be the minority and suffered prejudice and discrimination as a result.

Irish Immigration

By the early Ch century Scotland was very much a Protestant country. The covenanting movement, the campaign
of Oliver Cromwell, the Battle of Culloden and its aftermath had all contributed to the continued demise of the
Catholic faith.

Allegedly at the turn of the 19" century, before the Catholic Emancipation Act, there were less than 40 registered
Catholics in Glasgow, at the same time there were near 50 anti-Catholic organisations. Prejudice and discriminated
against Catholics continued.

By the 1840s Glasgow had a thriving economy and was enjoying the benefits of the industrial revolution and
international trade. Indeed it is claimed that 40% of the ships sailing around the world at this time were built on the
Clyde, along with 80% of the world’s shipping engines. Not to mention the tobacco trade or the cotton industry.

At the same time the Irish Potato Famine took place. The potato crop which the rural Irish relied upon both as their
primary source of food and income failed over several years causing widespread starvation and worsening poverty.
The Irish people were left to make a harsh choice: stay in Ireland and risk death by starvation as many of their
countrymen had suffered, or immigrate to another country.

Whilst the majority of these people went to America, many others came to the British mainland. Many went to
England where they hoped to gain work and many, particularly those from the north of the country, came to
Scotland. While the main reason for this was the attempt to escape poverty and hunger, there were many good
reasons for coming to Scotland. Not least the close proximity, the two countries being only 14 miles apart at the
nearest point. Also, the two countries have a long shared history of people moving between the two countries with
religion originally being brought to Scotland from Ireland many centuries before.

However, the main reason the Irish came to Scotland was to find work. They did not receive a warm welcome as the
indigenous Scottish people felt threatened by this mass influx of people looking to take their jobs whilst they
brought the Catholic religion back to Scotland! This of course was inaccurate as the Catholic faith had never truly
died out in Scotland and many of the Irish immigrants were in fact Protestant.

Being poor, these emigrants found accommodation on the slum areas of Glasgow, and in particular the Calton area,
which to this day is an area of low life expectancy and deprivation. The housing was poor but it was all that could be
afforded. Here they shared communities with other immigrants from across Europe, as well as the migrant poor
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from other parts of Scotland, who had come to Glasgow to seek employment within the ‘Second City of the British
Empire’. While the majority were Catholic, the main thing that there peoples had in common was poverty.

The Catholics and the Irish faced discrimination in the work place. Many businesses would not hire them at all.
Others were only employed on low wages or as part time or temporary workers. Signs would be hung outside
workplaces advertising vacancies that would advise that Catholics, or Irish, need not apply. This led to a continued
poverty and a “hand to mouth” existence.

Rangers and Celtic

Rangers were formed in 1872 by two brothers, Moses and Peter McNeil, along with two friends. They were all
young men from the Kelvingrove and Partick areas of Glasgow. The story goes that the four boys were actually a
rowing team who found themselves unable to row as there was a particularly cold winter and the Clyde was frozen
over. They were looking for something else to do and saw other young men playing football. They decided to form
their own team so that they could play football when they were unable to row. They initially called the team “The
Argylls”, probably because the McNeil brothers were from the Helensburgh area; however they changed their name
to “Rangers” in 1873. Moses McNeil was apparently reading a sports magazine and read about an English rugby
team called “Rangers” and instantly decided that this was the name for his team. This is also how the confusion
about the year of the club’s establishment came about. The young men who formed Rangers were all Protestants.
At this time in Scottish society, Protestants and Catholics rarely mixed.

Celtic were formed at a meeting in St Mary’s Church in the Calton area of Glasgow in November 1887 and played
their first match a few months later in 1888. The meeting had been called by a Marist Brother named Walfrid.
Brother Walfrid was a school teacher who was concerned about the levels of poverty in the Calton area. For
example, children were coming to school hungry and were unable to pay the sum of one penny per week that was
required for school dinners. This became a concern as hungry children struggled to learn. At this time, Brother
Walfrid had also noticed the increasing popularity of football. His idea was quite simple. Form a football team with
charitable intentions, charge an entry fee and use the profits to buy food for those who were hungry. As we know
the majority of these poor people in the Calton area were Catholic and many of Irish extraction so Brother Walfrid
chose the name “Celtic” to emphasise the link between Scotland and Ireland. Unsurprisingly many of the Calton
population, who were predominantly Catholic, chose to support Celtic as a result.

The historical links of these and other football clubs and the ethnic and religious make up of their supporters have
led to some teams being held as symbols of religious, cultural and political beliefs.

A small element of fans use songs, chants and banners on match days to express abuse or support towards a
particular faith or political group or even to show support for Northern Irish terrorist groups like the IRA or UVF.

This is not what football is about and it can generate an atmosphere of religious tension, hatred, intimidation which
can, and often does, continue after the match into communities across Scotland.

Despite sectarianism in Scotland being a historical problem it has only been in recent times that steps have been
taken to tackle this serious social issue. Two of the main reasons for steps being taken are:-

The death of Mark Scott in 1995 and the Scottish composer, James McMillan’s opening presentation at the
Edinburgh Festival declaring sectarianism was “Scotland’s Shame” which opened a nationwide debate.
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Appendix 14

A Protestant wearing
a Celtic top

Singing ‘Fields of
Athenry’ at Parkhead

A Protestant and a
Catholic getting
married.

Religious Education at
school

Walking in an Orange
or Hibernian march

Having separate
Roman Catholic
schools

Punching someone
who calls you a Hun
or a Fenian.

Fighting outside the
pub on match day

Going to Church or
Chapel

A Catholic wearing a
Rangers football top

Getting drunk before
going to the stadium
to watch the game.

Singing the ‘Billy Boys’

Getting a ‘chinky’ for
dinner

Playing music of a
sectarian nature so
loudly that you know
the neighbours will
hear it.

Bringing your children
up listening to
sectarian songs

Attacking someone
because they support
a different team from
you

Going out with
someone from a
different religion

Singing ‘Glasgow
Celtic IRA’

Singing ‘The Sash’ at
Ibrox

Having friends of a
different religion
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Appendix 15

When would you rather live?

1562 Pre-1870 1837-1901  Pre-1861 1913 Pre-1918 1960’s
Britain Most poor | During There was a The Mental Women did IT was not
began its | children Queen death penalty Deficiency not have the uncommon
slave never went | Victoria’s for Act legalised | right to vote! | to see signs
trade in to school reign many | homosexuality! | the detention | Women who | in Britain
Africa and grew poorer This was of mentally ill | campaigned saying “No

unable to women had | removed but individuals for the right blacks, no

read or to look after | male and to vote were Irish, no

write. the home, homosexuality | categorised arrested, dogs”.

Instead, husband, remained illegal | them as refused to eat

they were | children and | until 1967 and idiots, and went on

forced to work but gay men could imbeciles, hunger strike.

work for were barred | be imprisoned and feeble

very long from all up to that time. | minded and

hours with | well-paid moral

little jobs. defectives.

breaks.
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Appendix 16

Equality — Case Studies
Case study 1

“l use a wheelchair to get around and I’'m finding it very hard to get a place at my local college. | want to study science
and the labs are on the first floor. The college hasn’t got a lift and they say they can’t afford to have one put in just for
me so | must go somewhere else. Travelling any distance is really difficult and expensive so | don’t want to go to
another college.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 20107?

What action could the person take?

Case study 2

“| was refused an apprenticeship at a local hairdresser’s because | wear the hijab and they say that all staff must wear
their hair in trendy styles to impress the customers. I'm not prepared to do this as it is against my beliefs.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 2010?

What action could the person take?

Case study 3

“One of my friends, who is a girl, has said | can’t be a social care worker because it is a ‘girls job’. She said all men
that work as social workers are probably gay.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 20107?

What action could the person take?
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Case study 4

‘I am an Irish Traveller. We live on a permanent site now and so we don’t move around anymore, which is great
because | get to stay at the same school. But the other day | was in school and | heard a teacher making horrible
comments about gypsies and travellers. They were saying our site should be shut down and we are all trouble.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 20107

What action could the person take?

Case study 5
“I have just been accepted into this really good school. | am really happy except they said | am only allowed to attend
if | hide that | am gay. They want me to pretend | am straight.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 20107?

What action could the person take?

Case study 6
‘I am at college and I'm pregnant. | am required to attend parenting classes at the same time as my science GCSE
classes. Both classes are really important and it seems unfair that | can’t attend them both.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 2010?

What action could the person take?

Case study 7

“At the moment | am undergoing gender reassignment. The school has been informed that | am undergoing
reassignment but does not seem to be willing to accept this, so won’t change my registration details and keeps
referring to me by my birth name rather than my new name.”

What protected characteristic is potentially being discriminated against?
Could this be unlawful discrimination under the Equality Act 20107

What action could the person take?
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Appendix 17

The Universal Declaration of Human Rights:

1. We are all free and equal. We are all born free. We all have our own thoughts and ideas. We should all be treated

in the same way.

2. Don’t discriminate. These rights belong to everybody, whatever our differences.

3. The right to life. We all have the right to life, and to live in freedom and safety.

4. No slavery — past and present. Nobody has any right to make us a slave. We cannot make anyone our slave.

5. No Torture. Nobody has any right to hurt us or to torture us.

6. We all have the same right to use the law. | am a person just like you!

7. We are all protected by the law. The law is the same for everyone. It must treat us all fairly.

8. Fair treatment by fair courts. We can all ask for the law to help us when we are not treated fairly.

9. No unfair detainment. Nobody has the right to put us in prison without a good reason and keep us there, or to

send us away from our country.

10. The right to trial. If we are put on trial this should be in public. The people who try us should not let anyone tell

them what to do.

11. Innocent until proven guilty. Nobody should be blamed for doing something until it is proven. When people say

we did a bad thing we have the right to show it is not true.

12. The right to privacy. Nobody should try to harm our good hame. Nobody has the right to come into our home,

open our letters or bother us or our family without a good reason.

13. Freedom to move. We all have the right to go where we want in our own country and to travel as we wish.

14. The right to asylum. If we are frightened of being badly treated in our own country, we all have the right to run

away to another country to be safe.
15. The right to a nationality. We all have the right to belong to a country.
16. Marriage and family. Every grown-up has the right to marry and have a family if they want to. Men and women

have the same rights when they are married, and when they are separated.
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17. Your own things. Everyone has the right to own things or share them. Nobody should take our things from us

without a good reason.

18. Freedom of thought. We all have the right to believe in what we want to believe, to have a religion, or to change

it if we want.

19. Free to say what you want. We all have the right to make up our own minds, to think what we like, to say what

we think, and to share our ideas with other people.

20. Meet where you like. We all have the right to meet our friends and to work together in peace to defend our rights.

Nobody can make us join a group if we don’t want to.

21. The right to democracy. We all have the right to take part in the government of our country. Every grown-up

should be allowed to choose their own leaders.

22. The right to social security. We all have the right to affordable housing, medicine, education, and child care,

enough money to live on and medical help if we are ill or old.

23. Workers’ rights. Every grown-up has the right to do a job, to a fair wage for their work, and to join a trade union.

24. The right to play. We all have the right to rest from work and to relax.

25. A bed and some food. We all have the right to a good life. Mothers and children, people who are old,

unemployed or disabled, and all people have the right to be cared for.

26. The right to education. Education is a right. Primary school should be free. We should learn about the United

Nations and how to get on with others. Our parents can choose what we learn.
27. Culture and copyright. Copyright is a special law that protects one’s own artistic creations and writings; others
cannot make copies without permission. We all have the right to our own way of life and to enjoy the good things that

“art,” science and learning bring.

28. A free and fair world. There must be proper order so we can all enjoy rights and freedoms in our own country

and all over the world.

29. Our responsibilities. We have a duty to other people, and we should protect their rights and freedoms.

30. Nobody can take away these rights and freedoms from us.
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Appendix 18

Naomi Campbell wins her case!

Naomi Campbell won her claim for damages against the Mirror newspaper after accusing them of invading
her privacy!

The Daily Mirror, which published details of the model's treatment for drug addiction, must pay Miss
Campbell damages of £3,500.

Miss Campbell lied about her drug addiction, and the Mirror published images of her leaving a therapy
session.

Naomi said: "What's important for me is that people in recovery should be free to receive treatment without
fear of press intrusion - and that's what today's judgment guarantees.”

The editor of the Daily Mirror, said: "This is a very good day for prima donnas who want to have their cake
with the media, and the right to then shamelessly guzzle it with their Cristal champagne”.

1

How do you think Naomi Campbell felt having this information exposed?

Do you think it was fair that the newspaper published this information?

Which human rights of Naomi Campbell and the newspaper are conflicting?

Whose human rights do you think should be limited (if any)?

165



Appendix 19

Limiting Human Rights

Scenario 1
* The school suspects that a student has a knife in their bag.
— The Head Teacher could limit the student’s right if it posed a threat to the safety of other pupils.

— They could limit the student’s right to respect for private and family life by searching the student’s
bag.

Scenario 2
* A Muslim student asks the Head Teacher if they can hold a debate about Islamic Fundamentalism.

— The Head Teacher could allow the student to hold the debate but could limit their right to express
their views and opinions by stating that the student is not allowed to criticise homosexuality, make
sexist comments or take a negative line towards other religions / beliefs.

— This could be limited to protect other students’ right to have their own thoughts, beliefs and religion
and to prevent disorder.
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Appendix 20

What are the limits?

What are the limits to our right to express our views and opinions?

Should this opinion be
limited or not?

Yes or no?

Why?

“| think David Cameron is
a rubbish Prime Minister”

“| hate bankers and think
we should graffiti their
cars”

“I think all Irish travellers
should be banned from
our country”

“l don’t like Indian food”
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Appendix 21

Circle of Influence
Inner Circle — Key Influencers (those closest to you that influence you the most)
Middle Circle — Secondary Influencers (school, clubs etc.)

Outer Circle — Other influences from wider society (news, celebrities etc.)
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Appendix 22
Worksheet 1

Have a look at the newspaper headline you have just been given and answer the following questions as a group:-

What do you think that story that follows the headline is about?

Which group(s) of people is the newspaper headline about? How do you think the readers will feel about this/these
group(s) after reading the headline?

Sometimes newspapers use words to grab their readers’ attention. Which words would do this in your newspaper
headline? How do you think these words will make readers feel?
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Worksheet 2

Have a look at the factsheet you have been given about your headline and answer the following questions as a
group:

What surprised you when you read the facts behind the headline?

Why do you think newspapers write misleading headlines like this one?

How can a headline like this lead to people being prejudiced?
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